Enhancing Personal and Social Development

Adolescent wellness benefits the personal and social development of girls.
Various aspects of wellness have been identified as moderators of stress, achievement,
and health among girls, including components of Myers et al. (2000) Wheel of Wellness
such as spirituality, friendship, and love. Among inner-city adolescents, spirituality has

been found to be a moderator against low self-esteem and aggressive beliefs, greater
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self-esteem, and decreased reckless behaviors, physical aggression, and aggressive
beliefs (Walker, 2000). Additionally, spirituality has been shown to moderate a sense of
enculturation and positive academic self-competence among high risk American Indian
adolescents (Graham, 2001). Friendship also is essential to teens individuating from
their families of origin and establishing individual identities (Garbarino, Gaa, Swank,
McPherson, & Gratch, 1995) and among girls, relationships often facilitate the
development of a sense of self as well (Gilligan, 1982). Furthermore, love is an element
of adolescent wellness that affects adulthood wellness. Moeller and Stattin (2001) found
that adolescents who enjoy affectionate, trusting parental relationships report greater
satisfaction in midlife romantic partnerships. Thus, personal and social development is
an essential part of female adolescent development and the overall well-being of girls.
Enhancing personal and social development is a key task for school counselors,
according to the ASCA National Model (2003), as well as a key component in treating
the problem of female bullying.

Individual Counseling to Enhance Personal and Social Development. Whether
with a perpetrator or victim of girl-to-girl bullying, school counselors can utilize a
wellness-based intervention paradigm to determine the inherent strengths and deficits
among various domains of wellness and then use this information to create an
individualized intervention plan to address a student’s needs. To begin, using the WEL-
T, school counselors can obtain a quantitative assessment of a student’s overall
wellness, as well as wellness levels specific to the domains of spiritually, self direction,
work and leisure, friendship, and love. From the assessment data, the counselor then

identifies areas in which the student scores low as potential targets for attention



Girl-to-Girl 17

throughout the counseling process. For example, a student who scores low in the
friendship domain might benefit from activities which enhance social skill behaviors and
interventions that address personal beliefs that are necessary components for
meaningful and healthy friendships. Relevant interventions include social skills training,
bibliotherapy regarding successful, age appropriate friendships, and exploring beliefs
regarding friendship by listing current friendships, the successful elements of those
friendships, and the problematic areas of the friendships. The counselor should
reinforce the meaning of and importance of being a good friend as well as what
constitutes healthy friendship. Counselor encouragement is essential as the student
reaches out to possible friends. Furthermore, assessment of the effectiveness of the
interventions is necessary. The counselor may obtain a formal or informal assessment
from the student regarding the effectiveness of the interventions used and then adjust
the intervention plan and activities as necessary and may consider administering WEL-
T as a post-test to evaluate the amount of progress made in the friendship domain.
Small Group Counseling to Enhance Personal and Social Development. Since
the majority of female bullying is characterized as relational aggression, it is important to
utilize interventions that support positive relational interactions for both perpetrators and
victims of bullying. One intervention is teaching emotion recognition within a small group
format. Before appropriate peer interaction can occur, girls must first be able to
recognize and moderate their own emotions. Once the students are able to recognize
their own feelings, the group can move on to empathy training using such techniques as
the emotional mirror in which students in pairs guess the emotions their partners are

communicating through tone of voice, eye contact, and body language. This helps
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students begin to accurately recognize emotions in others and react accordingly. Role-
plays also are techniques to help students practice empathy skills.

Other interventions include involving the group with community volunteer work to
give the group a common goal to work toward achieving. Additionally, students are able
to practice empathy skills in a real life environment. Counselors may use these
experiences to process students’ perceptions of motives, needs, and experiences of
bullying perpetrators or victims as a method of increasing understanding and empathy
regarding girl-to-girl bullying. Finally, volunteer work also has the potential to awaken a
sense of purpose in students (corresponding to the self-direction domain in the Wheel of
Wellness), allowing them to constructively focus both positive and negative attention
and energy.

Enhancing Academic Development and Success

Promoting wellness among adolescents appears to be critical to enhancing
academic development and success, especially among youth who are vulnerable to
health risk behaviors, and subsequently, reducing substance abuse, delinquency, teen
sexual activity, and violence (Hawkins, 1997). According to the Wheel of Wellness
model (Myers et al., 2000), a sense of self-direction, or feeling control over oneself and
environment, is necessary to performing well academically. Litten (1999) found that a
low sense of self-worth and resulting depression occurred among inner city youth
without a sense of control over their environments. This sense of control over one’s
environment corresponds to a key variable involved in students reporting or not
reporting being victimized. Without a clear sense of connection to adults within schools,

such as believing that school administrators and counselors can and will intervene,
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victimized youth are less likely to report being bullied. Additionally, youth who do not
feel a sense of control over the future, such as having a belief that they can do
something to stop being victimized, also do not report bullying and remain vulnerable.
Thus, enhancing adolescent overall wellness may increase student empowerment and
thus, positively affect academic success.

Small Group Counseling to Enhance Academic Development and Success.
Utilizing the four-step Wheel of Wellness intervention plan (Myers et al., 2000), school
counselors can implement the steps in sequential group counseling sessions
specifically designed for perpetrators or victims of relational aggression. Creating such
groups requires intentional planning in terms of the composition and purpose of the
groups. For example, forming a group just for victims of bullying might be designed to
provide a safe place for members to share experiences of being victimized and to give
and receive support in the role of victim. For groups created just for female perpetrators,
the school counselor might construct an arena for female bullies to explore issues of
power and control and appropriate conflict resolution. In contrast, a group comprised of
both victims and perpetrators might be carefully planned to increase empathy and
understanding between victims and perpetrators, and to create a forum for acquiring
appropriate conflict resolutions skills. With any group format, utmost attention to
creating safety and trust among the group members and the school counselor must be
paramount.

In the first session, the counselor first works to understand the bullying problem

from the perspective of being a perpetrator or a victim. Other essential tasks include
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facilitating basic group introductions, establishing of rules, and most importantly
discussing what being a bully or being bullied means to each of the girls.

In the second group counseling session, the school counselor introduces the
Wheel of Wellness model to students and co-constructs a definition of wellness that is
reflective of the students in the group. During this session, purpose of the group is
discussed, along with introducing the Wheel of Wellness model, the necessary
elements of well-being (i.e., friendship, love, spirituality, work and leisure, and self-
direction), and what these domains represent to group members. This introduction can
be a group conversation, but it is even more beneficial to provide a visual representation
of the Wheel of Wellness model to the girls and discuss it. Using a model of the Wheel
of Wellness allows group members to visualize the components of wellness, invites
members to begin self-disclosing their own levels of wellness in each area, and also
provides the school counselor with a baseline of the group's levels of wellness that can
be referred to in subsequent sessions to track change in individual members and the
group as a whole.

In either the second or third group sessions, the counselor should initiate either
informal, qualitative assessment (e.g., interviews that explore how the students are
functioning in each of the domains of wellness -- friendship, love, spirituality, work and
leisure, and self-direction) and/or formal, quantitative assessment (e.g., administering
the WEL-T) of the girls’ levels of wellness. Using the assessment information, the school
counselor can design and introduce interventions in following group sessions that
continue to enhance the students’ unique strengths and assets as well as target

domains of wellness that need to be strengthened. For adolescents, deficient wellness
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scores in the areas of work and leisure may relate to poor academic performance as
representative of an adolescent’s “work duties.” Strengths in other areas of wellness,
perhaps spirituality, love, or self-direction, can be further enhanced as a way of
increasing wellness in the domain of work and leisure. For example, a girl's strengths
within spirituality domains may be used to enhance academic performance. Additionally,
identifying and utilizing these inherent assets to positively cope with bullying is an
essential cross-over therapeutic goal. For example, a girl who evidences strengths
within spirituality and uses these assets to increase academic performance might be
encouraged to brainstorm ways to utilize spirituality to positively cope with bullying (e.qg.,
using spiritual practices such as singing, journaling, or praying to emote feelings;
reframing situations in light of a spiritual paradigm; using a support system at a place of
worship for support). The implementation of such interventions is flexible and may be
conducted over one, two, or several sessions depending upon the needs of the group.
Finally, the school counselor should evaluate the effectiveness of the interventions, an
essential measure of attainment of both short- and long-term treatment goals.

Large Group Guidance to Enhance Academic Development and Success.
Fortunately, one of the growing areas of school counselors’ daily work activities involves
entering the “academic homes” of students: classrooms. The structure of the Wheel of
Wellness model provides opportunities for an actual series of classroom lessons around
wellness that easily can be integrated into bullying interventions for perpetrators and
victims. Defining and presenting information on wellness and how it may be reduced by
negative, bullying behaviors can be presented in classrooms for both female and male

students. We suggest classroom activities that also allow girls and boys to experience
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gender-specific small group discussions around academic plans, goals, and
experiences regarding class work and homework. The friendship and work and leisure
domains of the Wheel of Wellness are key domains to focus upon within activities.
Discussions and student role plays help students better understand their academic
wellness, how they define this, and how it is affected by their friendships at school.
Students also can role play healthy friendship interactions at school that lead to
students working together on homework and classroom assignments — thus aiding in
students’ academic success and development. For instance, if female students make
the connection between positive, healthy relationships with other female peers and their
academic comfort and performance, they may be able to work together to help in one
another’s academic development by sharing ideas for study and homework strategies.
The classroom also is a venue for school counselors to facilitate relational bridge
building among students (which females tend to do) so that students discover others are
struggling with balancing commitments such as parental expectations, friendships,
extracurricular activities, and academics. Wellness is ultimately about balance. School
counselors can model balance for students and also help students create wellness

academic plans in the classroom that encourage teamwork.



